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Reflection with Guidance Template

A Froebelian tool for developing practice and transformations




Lenses with prompts for consideration

Title of Story: B and the toadstools

Lens with prompts for consideration

Analysis

1. Context: Space/Time/Seasons

Froebelian principles: Engaging with nature;
The central importance of play; Knowledgeable and
nurturing educators

This is your analysis of the chosen place/space/experience (indoors
or outdoors) and how it is shaped by time and seasons.

» What is the season and timing of the experience?

» What are the location and spatial characteristics - shape, size,
terrain, layout?

» What are the natural and fabricated elements/resources available
(human, non-human, natural, fabricated)?

» What time is available to different actors in the place/space/
experience?

= How do the actors use their time?

» What is the rhythm/pace/tempo of actions - slow/fast/sustained/
interrupted?

» What temporal/seasonal changes can you identify?

= What is the relevant context for the children themselves?

Children are free to go outside when they wish and adults
spend time with them engaging rather than just supervising.

B (age 4) is in the bottom of the garden with an educator
initiating looking for toadstools.

B is Turkish, lives in a flat with his older brother and parents.
At the time of this story, he had been at nursery for a year.

He had been interested in the mushrooms/toadstools in the
forest school previously so this is a sustained interest.

The space provides plants and trees, and soil. Children can
pick some things and use sticks, run, jump, walk climb, hide,
explore, be near adults or find the courage to be less near.

The interest in toadstools happened in October. The
reflection on the photos in his learning journey occurred

2. Actors: Actions and relatedness

Froebelian principles: Unity, connectedness
and community; Knowledgeable and nurturing
educators
This is your analysis of the actors (adults and children) who enter,
engage with, leave and possibly return to the place/space/experience
and the relationships and interactions between them and the natural/
fabricated world.

« Which actors interact with the place/space/experience?

» How do the actors spend time there?

» How do the actors relate to each other?

» What opportunities for learning and development do the actors
pursue?

= How current actions and interests of the actors connect to their
previous fascinations and actions.

NB: Actors may be children and/or adults.

The actors have a sensitive caring relationship, with the adult
being nurturing.

B enjoys the company of the adult. He is not engaging much
with the other children perhaps, but that is not relevant to this
experience.

Sharing the book, and carrying the name of the toadstool to
his family is helping the knowledge he is acquiring to grow.

There is a sense that B has all the time he needs. He has
complete agency over his actions, decisions.

He is able to follow his fascination with toadstools for as long
as he wishes. "B spent a couple of weeks looking for and
talking about the mushrooms. This interest continued at
home, he made a model at home which he brought in to show
us." (B's Key Person)

The adults are honing their expertise through ‘observing,
supporting and extending' (Bruce 1987:65).
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Lenses with prompts for consideration

Lens with prompts for consideration

Analysis

3. The network of development and learning

Froebelian principles: Freedom with guidance, The
central importance of play; Creativity and the power
of symbols, Knowledgeable and nurturing educators

This is your analysis of the first-hand experiences children are exposed
to; the way they learn, create and adapt rules in games and cultural
contexts; their use of symbols to represent their experience; and their

journey into play.
« How are the children learning through first-hand experiences?
« What are the children learning about cultural norms through play?

- How are the children keeping hold of experiences by representing
them?

« Considering the layers of play, how are they helping play to work?
« How are the children increasing their technical prowess?

- How might the children be experimenting creatively with cultural
conventions, and ways of representing or rearranging their
learning?

« What is the adult role? How are they observing, supporting and
extending? How attuned are they to the child? Are they providing
companionship? Is it right support at right time in right way?

« How are the children and adults being given time and space to
wallow, bringing concentration, involvement and focused attention,
autonomy?

» How are development and learning integrated through play?

Given the depth of quality of B's learning it does show how
children can learn in ways other than play, and this is of
central importance in the Froebelian framework of education.
However, there are key features of play, so the groundwork
and essence of play is present. In other contexts and
situations it will be important to see if B does play in the fuller
sense. (Bruce, 1991, 2021 drawing on a Froebelian approach

to play).

B is intrinsically motivated. No-one is asking him to look for
toadstools. He explores the garden for toadstools alone but
includes the adult. He has a personal agenda which occupies
him intensely (wallow)/level 5 involvement/lingering) and he is
trying out his recent learning about toadstools, becoming
competent in his expertise.

There is plenty of high-quality discussion between B and
educators. Language develops richly through trusting
relationships for young children. Sharing the book is important
to discuss and enjoy together at this point in his learning. His
learning is being nurtured! As he looks things up in books
increasingly (another stage in the symbolic life of a child) he
will begin to be able to read and write and then he will have
more agency over developing his own language. But not yet,
and all in good time. At the moment he needs the adult to talk
things through with.
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Lenses with prompts for consideration

Lens with prompts for consideration Analysis

For Froebel causing thought and empowering the process of
4. Transformations becoming from birth to death was fundamental to education. B
is certainly being helped to think in a nurturing environment
Froebelian principles: Learning through self-activity \which empowers the thinking to develop. He is becoming an

and reflection; Knowledgeable and nurturing expert, perhaps, in a scientific approach to learning about
educators nature- Froebelian education.

The looking at the book and learning which toadstool it is
(Amanita) is powerful - and clearly the practitioner will help
him to share this with his Mother.

This is your analysis of how time spent in the place/space/experience
affects both children and adults. Look back and reflect. What has led
to positive, educationally worthwhile consequences for childhood?

It is significant that the adults are learning about the

toadstools too and this allows B to learn quite naturally in
Consider the following for adults and children: authentic conversations that are not prescriptive in emphasis.

What have been the outcomes or changes?

- Mental and physical health and overall wellbeing The adults involved might differentiate between mushrooms
(edible) and toadstools (inedible, sometimes poisonous) and

+ Enjoyment and a sense of flourishment and achievement :
the connectedness between fungi and trees.

« Engagement and flow illustrated through sustained activity
« Development and learning against appropriate milestones

» Observations of enhanced social cognition and interactions
= Curiosity, imagination and exploratory drive

= Precision and persistence, mastery, commitment.
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	Text2: B and the toadstools
	Text3: Children are free to go outside when they wish and adults spend time with them engaging rather than just supervising.



B (age 4) is in the bottom of the garden with an educator initiating looking for toadstools.



B is Turkish, lives in a flat with his older brother and parents. At the time of this story, he had been at nursery for a year.



He had been interested in the mushrooms/toadstools in the forest school previously so this is a sustained interest.



The space provides plants and trees, and soil. Children can pick some things and use sticks, run, jump, walk climb, hide, explore, be near adults or find the courage to be less near.



The interest in toadstools happened in October.  The reflection on the photos in his learning journey occurred 


	Text4: The actors have a sensitive caring relationship, with the adult being nurturing.



B enjoys the company of the adult. He is not engaging much with the other children perhaps, but that is not relevant to this experience. 



Sharing the book, and carrying the name of the toadstool to his family is helping the knowledge he is acquiring to grow.



There is a sense that B has all the time he needs. He has complete agency over his actions, decisions.



He is able to follow his fascination with toadstools for as long as he wishes.  "B spent a couple of weeks looking for and talking about the mushrooms. This interest continued at home, he made a model at home which he brought in to show us." (B's Key Person)



The adults are honing their expertise through 'observing, supporting and extending' (Bruce 1987:65).


	Text5: Given the depth of quality of B's learning it does show how children can learn in ways other than play, and this is of central importance in the Froebelian framework of education. However, there are key features of play, so the groundwork and essence of play is present. In other contexts and situations it will be important to see if B does play in the fuller sense. (Bruce, 1991, 2021 drawing on a Froebelian approach to play).



B is intrinsically motivated. No-one is asking him to look for toadstools. He explores the garden for toadstools alone but includes the adult.  He has a personal agenda which occupies him intensely (wallow)/level 5 involvement/lingering) and he is trying out his recent learning about toadstools, becoming competent in his expertise. 



There is plenty of high-quality discussion between B and educators. Language develops richly through trusting relationships for young children. Sharing the book is important to discuss and enjoy together at this point in his learning. His learning is being nurtured! As he looks things up in books increasingly (another stage in the symbolic life of a child) he will begin to be able to read and write and then he will have more agency over developing his own language. But not yet, and all in good time. At the moment he needs the adult to talk things through with.  


	Text6: For Froebel causing thought and empowering the process of becoming from birth to death was fundamental to education. B is certainly being helped to think in a nurturing environment which empowers the thinking to develop. He is becoming an expert, perhaps, in a scientific approach to learning about nature- Froebelian education.



The looking at the book and learning which toadstool it is (Amanita) is powerful - and clearly the practitioner will help him to share this with his Mother. 



It is significant that the adults are learning about the toadstools too and this allows B to learn quite naturally in authentic conversations that are not prescriptive in emphasis.



The adults involved might differentiate between mushrooms (edible) and toadstools (inedible, sometimes poisonous) and the connectedness between fungi and trees.




